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Persons with determination. This is how the UAE has chosen to view the attributes of
persons with disabilities; a reflection of their strength of character, their perseverance
and their courage. The inspiration for the development of Dubai Indusive Edueation
Policy Framework is clear in the words His Highness Sheikh Mohammed bin Rashid Al
Makmumwhnmmdthatﬁntﬂmﬁﬁnmmmgﬂﬂdﬂﬁmhrﬂmﬁmaﬂewmd
resources in the quest for excellence and success!

The Dubai Disabilities Strategy has a determined an aspirational vision to create a fully
cohesive and inclusive society. One where the rights and access to equitable oppartunities
for people of determination are assured and protected. Under the lesdership of the
Executive Council of Dubai, and through the focus of ‘My community... a city for every ane
initiative, KHDA has the privilege of leading the Inclusive Education taskforce and the
development of Dubai's indumyeE&ﬁtﬂﬁmstmm This is just one Hraqdufﬂuhal'ﬁ
aspiration to be a fully inclusive city by 2020. It hias been implemented alongside strategic
plans to ensure access to quality health and rehabilitation services, equal employment
opportunities, universal accessibility and sustainable soeial protection systems.

The concept of inclusive education lies at the heart of effective education. It encompasses
the principles of diversity, personalisation, equity, respect, scceptance and enrichment.
When we improve the quality of inclusion within aur schools, we improve education for
all.

The Inclusive Education Framework is 2n aspirstional framework designed to enable
to achievement of an inspirational vision. However, it Is you, the teachers, the parents,
the school leaders and other professionals who hold the power to create this change; 3
change to realise the success of all students who experience special educational needs
and disabilities within Dubat. In ﬁﬁwﬂ'ﬂﬁanEHigl'lnmShahthtwmmdhinﬂaﬁh!d
Al Makiourn "The goals are clear, the road is paved and the clock ticks; there is no place
ﬁrhﬂhﬁﬂkﬁmmmﬂm talk, we accomplish”

Fatma Belrehif

KHDA has acted as a facilitator of quality across the educational landscape in Dubai and

we cantinue to embrace the privilege of transferring the aspirational vision our country
into the life of our schools and the hearts and minds of their students.

‘Ensuring the provision of quality education for students of determination has always

been a central festure of our work, and the strategic prioritisation of inclusive education
by our leaders has enabled the development of a clear and focused policy framewark.
This framework provides a holistic description of the conditions necessary to enable all
education settings across Dubai ta develop fully inclusive systems of education. It has
been informed by axtensive research, analysis, consultation and réfinement including
large-scale scoping of international best practice, tailored to the specific needs of Dubai,

The framework provides valuable information about the required standards of educational

practice as well as offering clear guidance regarding the actiens necessary 1o ensure
‘the provision of guality inclusive services for students of determinastion. Importantly,

it challenges the use of cutdated definitions and perceptions of students with special
educational needs and disabilities and provides revised common terms of reference
which should be used across the education sector when referring to matters related to

the development of inclusive education.

The development of the Inclusive Education Policy Framework has only been possible
through the efforts of many. | would like to extend my thanks to the many teachers,
parents, students, princpals, school operstors, and in particular the people of
determination who shared their feedback, views and experignces in a way that enabled
us to shape our vision of inclusian for the future,




TABLE OF CONTENTS

" - g o v 5
i L 'R = L] .= £ Ve-53a STARE Tans E;?I
|"_‘ i.-..%..-_n:.- W et W .-..:.%-.'.—nz.-.n.- TR S IRLA AL l == |

1 | tdenbificzkion @l Exrly lntersention

2 | Adinteziona, Partidipation and Equity

3| bumadership and Acountabiity

& | Systems of Support for Inclusive Cdurstion

5 | Specal Edirstion Contres as 3 Resnures for Inclusive Educstion
6 | Co-operation, Co-ordination =nd Partnerships

¥ | Fostering a Ciiltire of Inchisive Febieation

8| Maonitoring, Evalistion snd Reporting

9 | Resadrcing for Incuies Edutstion

10 | Techmical, Vocationat Eduration snd Traimng {TVET)
Higher Education-and Post-Schoal Emplovrnent




DUBAI INCLUSIVE EDUCATION
POLICY FRAMEWORK

According to the United Nations, around 10 per cent of the world's
population live with either a8 medical impairment or a disability.
An impairment is defined a5 a medically identified condition or
a long-term limitation of a person’s physical, mental, cognitive,
communicative and/or sensary functions, Impairments becoms
disabifities, when the person experiences attitudinal, sodial and/or
environmental barriers: that prevent full and effective participation
within a community. Therefors, a disability is the result of an
individual's interaction with society, if barriers to participation for
that persan are not removed. It is not an attribute of the person,

In the context of education, thase who remain excluded from schools
and other education provisions are most often those children who
experience a special sducstional need and disability (SEND). This
inclusive education policy framework reflects on how education
providers and other stakeholders respond to the needs of children
and young people who experience SEND,

1. PURPOSE AND SCOPE
1.1 PURPOSE
Under the leadership of HH Sheikh Hamdan bin Mohammed bin Rashid

Al Maktoum and in accordance with ‘My Community...A city for everyone'
initiative the Inclusive Education Task Force, in collaboration with all

education providers, is committed to achieving edocational excellence
and is therefore determined to establish a quality inclusive educstion’

system across the Emirate of Dubal The focus on inclusive education
is part of the wider vision for Dubai to become a fully inclusive city by
2020, This, in turn, is part of a wider stratagic plan which, in addition to
education, incorporates health and rehabilitation, employment, universal
accessibility and social protection

The purpese of ‘Dubai Inclusive Education Policy Framework' is 1o
provide information about the procedures and standards necessary for
the improvement of inclusive education provision. It is also intended to
inform entity specific directives, so that:

Every day, in every chssroom, 2l stiuferts Inchinding those
idemtifi=d = experiewdm] specihl shrvationsl neads s
dicabifitiec. will kssrm and achileve n & <ifes supportior
enpaging and sppropristely clollenpine comimon leeming
environment. Witkhin such 7 =tting, their personad, zodlzl
ernatiung! ard acadlemic needs ar= fully m=e

12| SCOPE

The ‘Dubai Inclusive Education Policy Framework” aims to inform and
empower all education providers, local regulatery autharities  and
governing bodies across the Emirste of Dubai

Through the development of an emirate-wide system of integrated
services this policy framework will set aspirations for @ wide variety
ol settings: early childhood services, primary, secondary and higher
educstion settings, including special needs centres. They will be
monitorad through appropriately designated local authorities with clear

co-ordination and alignment of the guality resources necessary to enable
= fully inclusive education system for children wha experience SEND,

This policy framework will be applied to all eduestion ssttors across
Dubai and will include all settings providing education to sll students,
mngingﬁnmthusawhumafpre-pmtaryagamlhnﬁemgaguﬂn
higher education, This document is particularly pertinent to students
who experience disabilities. It will require change to many existing
practices and procedures to achieve the outcomes that the policy
framework is designed to deliver, The contents will be subject to review
as implementation indicates necessary over time.

DISARILITY

A social mnrﬁﬁm that
oCcurs when an Individual
Hﬁllﬁngm'ml'lmhnlm
experiences  attitudinal,
social and l.'nwmmw.rlﬂi
barriers that prevent full
ard effective pmidm_
within a community. A
disability |s the result of
an, individial's interaction
with sodiety and Is not an
attribute of the person”



COMMON LEARNING

ENVIRONMENT

“An educational setting
where studsents from
different backgrounds
and with different
abilities learn togsther
in an inclusive

environment.”

"Attitudes, heliefs,
praciices, physical or
technological abstacles,
or the lack of support,
that result in a student’s
exclusion from, or Tn their
less-than-full mrticpaticn
a5 a valieed equal i,
the common learning
emvionment in mainstream
schools and classroom="

2. PRINCIPLES

Ar itz heart, inclusive education is & provision that is committed to
educating all students, Including students identified as experiencing

special educational needs and disabilities (SEND) in a common learning

environment. In such settings, all students have access to guality
instruction, intervention and support, so that they experience success
in lzarning.

Inclusive education providers create a culture of collaboration, in
a landscape of mutual respect and equality for all. All students are
given opportunities to be successful ledarners, to form positive social
relationships with peers, and to become fully participating members of
the learning community. ' '

To achieve a high-quality, inclusive education system it is vital that all
stakeholders across all sducation sectors within Dubai develop a shared
commitment to internationally recognisad values, of inclusive educstion

All stakeholders, including governing bodies and leaders at all
levels should:

= wview and valus student diversity as integral to the human
condition

+  recognise the learning potential of all students

= engage with theories of learning that support child-
centred and differentiated approaches to teaching and
learning

= acknowledgs that all srudents have theright to education
in a common learning envirenment

+  prevent marginalisation and discrimination in educstion
based on the experience of SEND in order to reducs
barriers to participation in learning

«  be proactive in removing barriers to learning in diverse
student populations, by adapting and modifying curricula,
teaching and learming strategies

+  reject ability-labeling in teaching along with the jdea
that some learners cannot fearn due to individual deficits

= Fulfil their responsibility to facilitate an indusive

culture within their individual education settings and
be accountable through the programmes, practices and
outcomes of the entire learning community.

3. BACKGROUND AND CONTEXT

‘[ribai Inclusive Education Policy Framework’ has been developed to
support the BAE's commitment to the United Nations Canvention an
the Rights of Persons with Disabilities (UNCRPD) as well as federal and
local legislstion that calls for the inclusion of all learners, regardless
of ability, in the education sector, Federal Law 2006 and 2009 and
Dubai Law no 2 (2014) dearly demonstrate Dubai's commitment to
ensuring the educstional and social inclusion of all children, adults
and families experiencing special educational needs and disabilities
(SEND). These laws rellect international best practices and align with
the UAE's ratification of the UNCRPD, particularly Art. 24, on the rights
to Inclusive Education. The principles of inclusion and equity lie at the
heart of the legislative framework. 1t requires that education providers
ensure that students who experience SEND have eguitable access to
guality Inclusive education with their peers.

The policy framework has been developed in partnership with a diverse
range of stakeholders: It is based on internzstional evidence of successiul
inclusive practices in education. It is alss the culmination of an
intermational benchmarking lterature review, o participatory research
process, based on extensive consultation with many stakeholders and an
enviranmental scan of the enablers and barriers to inclusive education.
The process has included 2 situation-analysis that identifies potential
barrier-mitigstion stratesies and illustrates students’ journeys arross
education phases and providers in Dubai.

Based on international best-practice and research, the policy framework
purposefully offers definitions of key terms with the intention of
inferming a clear, common language and approach (Appendix 1).
This palicy framework also takes into account the complexity and the
unigueness of the education landscape of Dubai, which hosts schools
from all aver the world, collectively delivering over 17 different curricula.
This landscape is characterised by a diverse range of different education
settings including schools, early learning centres, higher education
providers and spedal education centres,

SPECIAL
EDUCATIONAL

MEED AND

“A need which ocours
when 8 student Identifisd
with an impairment
requires the school
o make spacific
modifications of provide
specific supports to
prevent, remove of reduce
any potential dissbility
from occurring and to
ensure that the student
Can 3coess sducEion G
an equitable basis and
within a common l=arming
envimonmeant with same-
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STANDARD:
The following standards provide clear guidance about the actions
necessary to assure good governance and sccountability to enhance

and extend guality inclusive education services within schools and other
education settings across Dubai:

1. ldentification and Early Intervention

2. Admissions, Participation and Equity

3. Leadership and Accountability

4. Systems of Support for Inclusive Education

5 Special Centres a5 8 Resource for Inclusive Education
b. Co-operation, Co-ordination and Partnerships

7. Fostering a Culture of Inclusive Education
&, Manitoring, Evaluation and Reporting
9. Resourcing for Inclusive Education

10. Technical, Vocational Education and Training (TVET)
Higher Education and Past-School Employment.




IDENTIFICATION AND EARLY
INTERVENTION

OVERVIEW

Identification and early intervention refers to the accurate and urgent

process through which education providers, and other professionals,
utilise formal and informal methods of assessment to accurately
identify the type of SEND experienced by a student. This information is

then used to inform the use of targeted, evidence-based interventions.

which accelerste learning, progress and development.

1.1 Ensure that admission into all educstional settings, including

mMﬂmmmwﬂnWﬂaw

1.2 Carry out an ‘assessment of educational need’ upon entry to schoal,
or other formal education programme.

1.3 Use the outcome of the ‘assessment of educational need’ slongside

m!mrinﬁ:rmhnmappmfhiﬂlridmhfyﬂmmalﬂhﬂqf
SEND experienced by the student.

1.4 Ensute appropriate identification procedures an entry, in the early

years, and in classes are consisten
Fashion,

15 Use the hfurmﬂm gained from assessment upon entry and
identification procedures ta determine the type and level of support
appropriate for each student, based upon their level of development
and experience of SEND. This will include same or all of the following:

applied and occur in a timely

L universal design strategies for students at an “appropriste

l-mie‘l' of development, for example whole dlass differentiation

tttargmdmtawmﬁmshr students who experience a delay

in their development or achievement of educational outcomes;

hrmmph,prnﬂ&gmmamﬂmmﬂﬂﬂh.

intervention group

iil. individualised interventions for a student who experiences

significant levels of SEND, for example, providing access to targeted evidenced-based
intervention for 3 student who experiences specific learning difficulties

elop personalised individual education plans (IEPs) for students identified as experiencing

SEND.

1.7 Use the |EP as a2 SMART document to inform the use and impact of Specific intervantion,
Measured outcomes, Attzinable targets, and Rdmm: arld results-oriented activities and Time-
sensitive measures, in response to the SEND expes : tudls

enable the effective transition n‘fyntu‘ggchﬂﬁ'mwhn mmﬁh&ﬂﬁmﬁamnl mainstream
education settings.

ALL RELEVANT AUTHORITIES WILL:
1.9 Provide information and guidelines to early.dﬂldhmdiledmﬁmwwm on how to utilise

published and routinely administered developmental screening tools. They do this both to enrich

universal provision for all children and to inform targeted support for children identified “at risk®
of, or actually experiencing SEND.

1.10 Set clear quality assurance guidelines and = standardised structure for medical and diinical
assessments refated to the provision of inclusive education for children who experience SEND.

111 Ensure information from medical and dlinical assessments, screening procedures, and
related services can be utilised to enhance the quality of educational provision and outcomes for
students who experience SEND.






OVERVIEW

Matters concerning admissiens, participstion and eguity refers to the
fact that students who experience SEND have the same right as all other
students, This includes the right to be admittad to a preferred school
where they are able to engage and participate in a quality learning.
experiences alungside same aged peers.

ALL EDUCATION PROVIDERS SHOULD:

Ensure students are not refused admission based only on their
experience of SEND, This will ensure that students will be able to attend
the school chosen for them by their parents.

Ensure students who experience SEND will raceive “sibling priority”
for admission to 3 specific school or educational programme.

Ensure that students whao experience SEND will be guarantesd the
right to receive quality education and training in all types and phases of
schooling across Dubai.

-Ensure that students who experience SEND will be actively supportad
to participate in the process of fearning as they develop their potential,
and build refationships with their peers, through social interactions in
age appropriale common learning environments.

Ensure that students who experience SEND will be provided with
the support, accommaodations and curricular modifications required
to enable eguitable access to educational opportunities. Appropriate
priority will be given to the devslopment of each student's potential,
including meaningful participation in the learning process, with peersin
the common learning environment.

Ensura they promote the principle of -equity for students who
experignce SEND.




ALL RELEVANT AUTHORITIES SHOULD:

Establish appropriate processes and mechanisms to monitor and
ensure compliance with the requirements of ‘Dubal Inclusive Education
Policy Framework:

Establish common inclusive education quality standards, that will
be applied to all education settings, including early leaming and special
centres, and will be utilised to monitor and evaluate the quality of
provision and outcomes for students who experiences SEND,

Ensure that special needs centres are able to provide adequate
places and timely admissions for students with the most complex and
severe learning difficulties. They will also plan students’ transition into
mainstream seltings.




OVERVIEW

The leadarship and accountability aspects of inclusive education refers
to the effectiveness with which senior leaders and governars empower
all stakeholders to develop the sttitudes, approaches and strategies to
build the expertise and culture where students who experience SEND
are welcomed, sccapted, valued and well preparad for their next stags
of development and education.

ALL EDUCATION PROVIDERS SHOULD:

21 Develop and implement 2 policy and programme mandate consistent
with Dubsi incusive eduration policy framework to the sducation
leaders working under their direction.

3.2 Develop and implement a strategic Inclusive Education Improvement
Plan to ensure the successful inclusion of students who experience
SEND.

3.3 Ensureregular and time bound monitoring and evalustion processes
inform tergeted improvement strategies and measures of success,

1.4 Provide thesppropriate regulating authority with systematic updates
on the implementation of the inclusive education policy framework and
submit required documentation, as agreed with the relevant authority.

3.5 Ensure that when discriminatory action against a student who
experiences SEND is suspected they will take sction to resolve the
matter through mediation among the involved parties including,
remedial action to eliminate the discrimination and refering to the
appropriate education authority for review and action.

3.5 Ensure that the positions of school and programme leaders, sich
as principals, assistant principals, pregramme coordinators and similar
positions, are filled by candidates who have, or have the capacity, to
acqguire the identified knowledge and skills refated to operstionalising
the intlusive education policy frameawork.

.7 Ensure that teachers hawe access Lo the appropriate initial, in-
service and on-going training and support necessary to work effectively
in common learning environments with students  identified  has
experiencing SEND.

20 Develop partnerships with other educational entities, including schools, universities and
speciglised service providers to plan, organise and deliver pertinent training and capacity-building
courses and programmes in Dubai,

29 Ensure that leaders at all levels are held to sccount for the quality of provision and outcomes
of students who experience SEND,

10 Ensure that leaders at all levels will fulfill inclusive education related lsadership tasks by taking
the following actions:

i. fostering the use of inclusive instructional strategies and gquality teaching through
on-guing capacity building, incduding providing dassroom teachers with coaching and
mentoring to facilitate learning for all students

i, ensuring that 3 student’s education is primarily provided by classroom teachers and
other educators within a common learning environment

iil. developing and implementing 2 plan to ensure the accessibility of school premises and
other educstion settings in accordance with Dubal Universal Accessibility Code

iv. organising educational staff and other school resources to meet the learning needs of
all students

v. organising working conditions that foster inclusive practices such as collaborative
educational cultures, teachers’ involvement in professional development that is meaningful
for their wark and emable them to focus on the development of teaching strategies

vi. ensuring that educational staff receive effective support to meet the neads of individual
fearners in their classes

vit. embedding effective collaborative systems to draw on the knowledee and competencies
of educators, therapists.and other members of staff to assist each other in meeting the
needs of students who experience SEND

viii, ensuring that, where appropriate, educational staff have access to expert support
from external professionals such as psychologists, therapists, counsellors, medical
practitioners and others

ix. actively engaging families, parents, caregivers and other relevant stakeholders, such as
community and social workers and medical professionals, to share responsibility for the
education of students who experience SEND

x. ensuring educational staff are accountable for the monitoring of student progress in
fearning.

ALL RELEVANT AUTHORITIES SHOULD:
110 Link professional development and training requirements, as well as inclusive educatian

provicion and strategic planning, to licensing mechanisms for school operation and the requirements
of teaching staff.

=



SYSTEMS OF SUPPORT FOR
INCLUSIVE EDUCATION

OVERVIEW

The provision of a high quality strategic support is essential for the

development of a fully inclusive system of education, This refers to the

implementation of practices, policies and procedures which education

providers must ensure in order to establish fully inclusive educational

experiences for students who experience SEND. This includes, providing
robust systems of support for students and teachers, introducing new
approaches to teaching, providing flexible curricular pathways and
objectives and the use of diverse assessment strategies.

41 Provide alternative and accredited curriculum pathway options far

students who are identified as experiencing SEND, including thase who

may ﬂﬁ'ﬁnﬂﬁﬂﬁﬂﬂﬂ# below curriculum m
4.2 Establish an Inclusion Support Team (IST). Membership of the IST

must consists of: the principal, leader of provision for students who
experience SEND, the support teacher(s), and champion for inclusive

education. Best practice would also include membership from student
representation, parental mmmth;hamﬁrgsuppnnmmg

{(as appropriate) and other staff as needed including counsellors,

mentors, therapists or dassroom teachers,

4.3 Ensure that that the members of the Inclusion Support Team will
other educational staff to support the education of students
who experience SEND in commen learning environments by
providing coaching and support to teachiers on o timely basis

il, meet on a regular basis, typically once a week

iil. maintain minutes of the mestings and utilise effective

systemis to follow-Up o spedific actions and strategies

whn Enpmiﬁﬂﬂ and.furdassgwps asme:lad.'l'lm'.-
allocation of these para-professionals will be dynamic The

focus and impact of their support will be routinely reviewed
and their allocation may change in accordance with student
and teacher need

v uﬂweappmprhﬂdmehp partnerships with special centres and external professionals
who work with individual students. These partnerships will be responsive to the needs
ufmmtwmsenn and their families to ensure access to high quality

inclusive education.

&4 implement practices that will:

i, establish learning environments that encourage and support the active involvement and
inclusion of every student - physically, academically, socially, emotionally and culturally

support to teachers and students will be delivered and how it can be improved over time.
This plan will be reviewed and up-dated at least an an annual basis

iii. incorporate inclusive education knowledge and capacity into recruitment, emplayment.
and retention policies and demonstrate that these factors are given appropriate priority

iv. ensure each teacher, and other educational staff, are trained in inclusive education

tﬂnhniq&ﬁmﬂﬁmdmbp&mkﬂnﬂngp!anmamﬁmﬂﬂsmbdﬂaﬂdﬂ
within a time bound period

v, ensure that each teacher, and other educstional staff, demonstrates confidence and
proficiency in fulfilling his or her professional responsibility for each student in an indlusive
setting, given appropriate resources, coaching and support

ﬁmmﬁ%ﬂmmdmmﬂﬂymam&mmﬁm

regularly to discuss the progress of individual students as well as to discuss teaching
methods, instructional procedures and innovative teaching strategies

vii. make support m&mﬁf}mﬂbm::ﬂgmppmtmm (LSA) availabls to the
school team to assist cassroom teachers in providing effective instruction to students
with diverss learning needs including those who experience SEND

viii. establish and operate collsborative problem solving processes and approaches with

ix.encourage and support parent/family participation in the education process and ensure
that they have every opportunity to contribute to student success

mmmﬂwtﬂmdemdnpnmmdiﬁdualed;uhmphnsdmtﬂmsﬂﬂmimm&d
by teachers to meet the educational godls of students who require a focused and

pﬁmwﬂﬁdapptm&theﬁ' hamhg,Thhwill haparﬁmhffb‘ WMM;
who experience SEND

i, ensure that parents of children who experience SEND, and where appropriate
the dﬂﬁrmﬂr&melmphrama{pmﬁnﬁmdmehpmufﬂzlﬂmdmhhﬂ

xil. nnsum that wrimh:aﬁ]mtmﬂs and modifications foster the learning of all students






by m!‘-iandng the piirtil:lj:ﬂﬂun and learning of students who support teachers and nm.mm-m-mmmﬁn-m_m an inclusive
rience SEND learning environment .

xiii. ensure that flexible curricula pathways respond to the 4.6 Develop the professional rele of 2 ‘support teacher’ who will assist teachers and other education

diverse cognitive, cultural and linguistic backgrounds of professionals in the provision of instruction to students who experience SEND by spending not less
students and are supported by a variety of teaching methods than 60 per cent of their time 2ngaged in activities that directly assist individual teachers.

0 accommodate a range of earning styles
- ' 4.7 Ensure support teacher/s increase the capacity of dassroom teachers and other education

xiv. ensure that teachers have access to and use new professionals to be fully inclusive by providing support through:

technologies, including information and communications _ _ _

technologies, mebility aids, devices and assistive technologies i. the identification of the specific needs of individual students

considerad essential for mesting the needs of individual

students, specifically those who experience SEND. ii. the development of specific and personalised individual education plans

45 Ensure that classroom teachers and ather educators working in an iii. the development of instructional and educational strategies
inclusive common learning environment will:
R wngupy V- the modification and adaptation of curriculum structures
i demonstrate and apply knowledge and understanding of o
inclusive education values and principles v. the development of appropriate assessment procedures

E.bepm&imtm&mhmadumimte:hrﬂmmﬂmﬂar ﬁ@&ﬂmamﬂdﬂmnmﬂg]ammﬁmmﬂwbﬁwmhﬂgw&h'
mﬂﬁﬂcmhn. ! sation of learning objectives and the classroom teacher

iii. work with parents, caregivers and professionals to develop.
appropriate hﬂvﬂml uduratlun plans for individual students 4.8 Ensure the support teacher will allocate not more than 25 per cent of their time working directly

vii. the operation of the Inclusion Support Team.

iv. collaborate effectively with parents, other teachers, I working directly with student(s) to determine individual needs and collect information about
specialised professionals and other service praviders, including the student’s strengths and weaknesses necessary to complete an 1EP
those working = members of a mﬂﬁ-:ﬂatipﬁtmwm '
i, praviding instruction to student(s) individually or in 2 smail group in the common learning
v. utilise appropriate technologies, including “assistive environment
memﬂmmmmm
who experience SEND #mmmMm&}Mwmammmmm
kearning environment
vi. collabarate with support teams (o creste opportunities that
ﬁnﬁmthemﬁngﬂdmumhnnfaHMin iv. dealing with social, emotional, behavioural and/or family situations (e.g, housing, food,
mmmhnnﬂmm{a&mphmmm health and mental health conditions) of students.

set-up, purposeful student groupings)
' - i.ﬂEmmﬂwwwm&ﬂmﬂmnmmmmﬁpamﬂhwhﬂﬁmeMm
Hﬁapﬂwﬁiﬂmm&ﬂpm follow=d by familiarity lﬂltﬁrﬂﬂrﬂh&dmﬁs, by:
with the student’s learning characteristics, performance levels, o
and personalised learning outcomes L working closely with the school principal to ensure the effe
of the Inclusion Support Team

vili. apply formative assessment, universal design for leartiing,
differentiation and other learner-centred activities, so that ii. maintaining efféctive communication with parents as well 25 any service praviders working
students can pursue and achieve curricular-based learning. with the family or the child

goals
memmﬂwhmﬂmﬂmdmwnmmﬁmﬁmww-
ix. engage in coaching and co-teaching opportunities with mainstream settings.



%10 Ensure that the role of the support teacher must focus upan
supporting teachers in an active and sustained manner across the yearin
accordance with the time allocation guidelines below:

15% ;uu'..trm =3 T .
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£.11 Ensure that ‘shadow teachers’ will be renamed ‘learning support
assistants! They will be accountable to the revised job description and
will be required to complete the relevant training and dmlnﬁmnl.
programme appropriate to their role within a time bound periad,

4.12 Ensure, that when learning support assistants are employed by the
parents of students who experience SEND, the school implements a
memarandum of understanding (MOU) that l:leaﬂyutﬁnul the terms
and conditions of employment within the school. This should include

information about professional induction, monitoring and training

requirsments, line manzgament procadures, the code of conduct,
expected levels of professional practice, assessment, marking and
feedback procedures, confidentiality and levels of accountability.

4.13 Learning support assistants will be required to:

1. contribute to the education of students in inclusive schools.
and classrooms by implementing small-group and individual

instriection

iL engage in class-wide monitoring of student learning (eg,
independent or small-group work) identified and planned by
teachers and the Inclusicn Support Team

iii. prepare learning materials for use by student(s) under the

diraction of the teacher

iv. collect formative assessment data on student performance
and progress, based on systems designed by teachers or
Inclusion Support Team

v. assist students who require personal care supports (eg.,

eating, using the bathroom, dressing)

vi. facilitate peer interactions based on guidance from the

teacher and Inclusion Support Team. Invite students to help

each other and, as required, aleo engage in non-instructional tasks (e.g., group supervision
such as in the cafeteria, on the playground, bus boarding, field trips) identified by teachers
and the Inclusion Support Team

vii. apply current best practices and mﬂmm&thm:gh professional development
courses, in-sarvice training or workshops.

ALL RELEVANT AUTHORITIES SHOULD WHEN APPROPRIATE:

414 Ensure that education providers have access to high quality, cost-effective, time-efficient and
accredited, inclusive educstion training and development epportunities in accordance with their
——

% £ Emmﬁmhﬂmhﬁdmﬂnnmmwdmﬂmmmmmmm provide key members
of staff within education settings the necessary knowledge and understanding in accordance with
their professional role with a dear focus upon delivering and developing high quality systems of
support for inclusive education in accordance with their mandats.

4.16 Ensure the completion of the approved training and development programmes for members
of the Inclusion Support Team and link this to teacher licensing processes, teacher standards and
teacher appraisal mechanisms.

%417 Ensure that teacher responsibilities relating to the education and welfare duties for students
who experience SEND is linked to teacher licensing processes, teacher standards and teacher
appraisal mechanisms.

L8 Waork in partriership with aducation providers to 2nsure sttainment which is below age related
expectatians and/or is within an alternative accreditation framework gains the certification and
equivalency necessary to enable progression to further education, training and/or employment
appartunities.

L19 Where appropriate, ensure the Inclusion Support Team will be a condition upon which to
enable the licensing of education providers to operate within the Emirate of Dubal.



OVERVIEW

Special education centres are an important element of the inclusive
continuum of provision for students who experience SEND within
Dubal. The expertise they hold and the specialised ssrvices they provide
are of immersive value to the development of 2 fully resourced system
of inclusive education

THE ASPIRATIONAL ROLE OF SPECIAL EDUCATION CENTRES
SHOULD:

Enhance the development of indusive sducstion by providing
expertise and sharing their knowledge and experience of working with
students who sxperience SEND, This may include:

i providing aspects of educational provision for students
who experience severs, camplex or profound levels of SEND
through the delivery of a recognised educatiosal eurriculum
and using evidence basad teaching and therapeutic practices

il. providing specialist advice, support and educational services
to students and families who experience SEND through direct
curriculum delivery and programme accreditation

iii, collaborating with and assisting educators and support
staff in mainstream education settings in the development
and delivery of individual educational plans in common
learning environments

iy, acting as local resource centres to pravide expertise and
support toindividual schools or dusters of schools

v. providing external support to individual students as
requested by parents or guardians including rehabilitation
and therapeutic services

vi. support the identification of students who =xperience
SEND, and assist in the development and provision of related
interventenions, with a particular focus upon pré-primary
education settings, induding nurseries

vil. maintaining a system for the management of administrative




data and other information about students who experience
SEND from early years to post-secondary and vocational
education and training

viil. networking with local service providers to improve the
guality of their support; facilitate parental access to services
needed by their child who experience SEND

ix. inking with higher education institutions and vocational
and training centres to support initiatives to support the
employment of students who experience SEND

x. providing guidance to students and families who experience
SEND, through transition from a special school or centre to a
mainstream education setting and classroom,

ALL RELEVANT AUTHORITIES SHOULD:

monitor and evaluate the guality of education provided by special
eduration centres in accordance with common inclusive education
standards.




OVERVIEW

The invalvement of key stakeholders is an essential feature of effective
inclusive education. The alignment of standards and practices across
service providers will ensure students who sxperience SEND and their
families receive the best possible provision of programmes and services.

EDUCATION PROVIDERS, IN PARTNERSHIF WITH OTHER SERVICE
PROVIDERS SHOULD:
£.1 Consult and collaborate with parents and waregivers of children
who experience SEND to ensure approprigte and adequate provisions,
accommodations and services are provided, including involvemant in:

L the use of assessment procedures

il education service planning

il the evaluation of education sarvices

i, the evaluation of support and assessment services,
5.1 Collaborate to ensure all students, particuiarly those who axperience
SEMND, are well prepared with the skills and abilities to takes on further
education, training, employment and community engagement

ALL RELEVANT AUTHORITIES SHOULD:

£2 Woark wogether to monitor and evaluate the guality of services
provided to students and their families whe experience SEND,

.4 Establish standards and procedures for licensing assessient clinies
and aducation and health intervention services,

6.5 Implement a system of integrated services to ensure information
about, and services for children and their families who experience
SEND, is appropriately shared and utilised to the berefit of the child
and their lamily,




L QUVYANVYLS

FOSTERING A CULTURE OF
INCLUSION

OVERVIEW

Securing sustainability is essential for the development of a truly
inclusive system of education. Inclusive educstion is not a project or
an initiative. It s the progressive development of atthtudes, behaviours,
systems and beliefs that enable inclusive educastion to become a
narm which underpins school culture and is reflected in attitudinal,
organisational and pedagogical discussion and decisions.

ALL RELEVANT AUTHORITIES SHOULD, WHERE AFPROPRIATE:

7.1 Provide training to educators at all levels, from early years to higher
education, to sensitise themselves and incresse thelr swsrensss shout
the experience of SEND. They will use different models of disability
including sodial and bio-psycho-sedal, instructional accommaodations,
support and assistive technolegies needed by students who experience
SEND.

7.2 Pravide training to educators on how o identify and support learners
whe may have "invisible” disabilities since these learners experience
greater risk of dropping out when their conditions go unnoticed in
educational settings.

73 Provide opportunities for parents and caregivers to Hetter
understand SEND, inclusion rights and the resources and support
mechanisms available to them and their families.

7.5 Develop advocacy and communication plan(s) to raise awareness
and reduce stigma on issues relating to Inclusion, discrimination and
stigmatisation of students who experience SEND.

7.5 incorporate and integrats a monitoring and evaluation plan to
track and measure any impact on attitudes, beliefs and experiences of
sthdents who experience SEND.

7.6 |ncrease the representation of all types: of leamers, particularly
those who experience SEND, in education and promotionz! materials
including print and on-lire sources, literatures, toys, the medizand other
relevant sources of information 1o highlight the abilities and capacities
of individuals who experience SEND,




OVERVIEW

Establishing a rigorous syst=m of monitoring, evaluation and reporting
is eqqually important to both authorities and educstion providers. This
ensures that progress towards achieving a fully inclusie education
system is tracked, feedback is obtained and targeted support, guidance
and action can be taken.

ALL RELEVANT AUTHORITIES AND EDUCATION PROVIDERS
SHOULD:

Work coliaboratively to strengthen and harmonise  existing
Monitaring and Evalustion (MEE) systems lo collect and analyse
data, track student progress and share infermation on children who
experience SEND from birth to adulthood acress all relevant sectors.

! Be required to collect infarmation and periodic data on:

i, the numbers of children who experience SEND, disaggregated
by gender, age, nationality, type of disability, attendance levels,
health status and location/jurisdiction

ii. the numbers and charactaristics of students who are
denied admission to schools and other education providers —
specifically related to disability

iii. the number and characterictics of students who experience
SEND attending mainstream education settings special
education centres

iv. the number and charscteristics of students who experience
SEND exiting in the education system once they reach 18
yvears of age and the type of support, if any, they receive
thereafter

v. the progression and outcomes of students who experience
SEND attending mainstream educational settings and special
education centres

vi. school level data on accessibility, accommodation, teacher
and student support (including number of support teachers
and learning support assistants), 1EPs, tmining, funding,
assistive technologies and other types af support compliant




Be acenumable for regularly reviewing, reporting on education
practices, outcomes and funding, disaggregated by levels of education,
disability and other equity indicators {e.z., training, human resources,
reasonable accommodation and suppert provisions), to assess the
impact of inclusive education policies and programmes

. Utilise 2 commeon evaluation framework to manitor, evaluate and
repart an the guality of inclusive educational provision and related
impact upan the outcomes for students who experience SEND.




OVERVIEW

The benefits of targeted resourcing to ensure effective support
for inclusive education extend bejyond the individual student who
experiances SEND. Indusive education is necessary preparation for
active participation in an inclusive world and an inclusive life

ALL EDUCATION PROVIDERS SHOULD:

S lowest In professional learning and training for  teachers,
other educational staff including support staff o ensure they are
knowledzeable and effective in the use of evidence-based instructional
stratepies, personalised planning technigues and appropriate use of
curriculum

o0 Ensure that the cost to families for required services, based on a
student's disability, are reasonzble and reflect good value for money
indicated by efficiency of delivery and impact upon student outeomes.

45 On the rare occasions when students who experience particularly
complex and severe levels of SEND require the addition of high levels of
therapeutic or specialist provision within their educational programmes,
funding and contractual agreements will ensure that:

I additional fees o parents represent the actual cost of the
services

ii. there is a clear rationale Tor additional services including
educational objectives and impact messures

it regular review and evaluation of the quality of delivery and
impact upon student outcomes, including progress: towards
intended learning outcomes.

4.4 Ensure that all educational facilities comply with Dubai Universal
Accessibility Code so that physical accessibility is achleved, and existing
erwironments such as sarly leaming centres, schools, transportation
infrastructure, playgrounds and ather spaces be riade as fully accessible
au possible.

9.5 Ensure that private schools allocate an appropriate percentage of
the school budget for the development and support of school based
provisien for inclusive education.

5.0 Provide: funding through core operational budget to enable the fulfiliment of the general
guidelines which recommeand:

i@ support teacher at & minimum ratio of 12 200 students; that is one (1) support teacher
for every 200 enrolled students (or portion thereof) in the general schoal papulation

ii.a learning support assistant at a minimum ratio of 1: 125 students; thatis one (1) “LSA™
for every 175 enrolled students (or portion thereofl) in the general school papulation.

ALL RELAVENT AUTHORITIES SHOULD, WHERE APPROPRIATE:

9.7 Lhilise appropriate schemes of funding to enhance the provision of additional services and
intreass the capacity of individual schoals or education Ffacilities, This may incdude schodl
psychologists, therapists, behaviour specialists, autism specialists, Braille teachers, experts in
assistive technology and in retrofitting existing spaces to be fully accessible.

9.8 Increase the recruitment and hiring guotas for qualified Arabic-speaking and other multi-lingual
assassnrs and therapists to serve the Emirati and diverss expatriate population of Dubal.

2.9 Allocate a percentage of the budget for the purpose of improving the capacity of the teaching
farce through reform of pre- and in-service teacher education, ongoing support, and professional
development, as well 25 expanding the education worklorce via support teachers (ST) and learning
support assistants (LSA),
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VOCATIONAL TRAINING,
HIGHER EDUCATION AND

POST-SCHOOL EMPLOYMENT

OVERVIEW

The development and organisation of post-secondary leaming
pathways to employment and further or higher education for students
who experience SEND is essential to enable their active participation in
the labour markst and society in génaral.

ALL TVET AND HIGHER EDUCATION PROVIDERS SHOULD:

101 Establish an ‘Accessibility Office’ to provide support for Students
who experience SEND, The Office will consist of s Accessibility Officer
and .an Inclusion Support Team as required by the different education
providers to facilitate the enrolment of students who experience SEND
and provide all necessary support to the staff in terms of neaded
curricular adaptastions, teaching and learning moedifications, existing
assistive technologies and devices to support participstion of all
students.

10.2 Work in partnership with schools to develop accredited vocational
and alternative education pathways.

103 Implement under-graduate level courses assaclated with inclusive
education and related specialist services. Ensure that vocational
trainers, academic lecturers and other teaching staff possess the
basic knowledge and experiencs of indusive education prindiples and
technigues.

ALL RELEVANT AUTHORITIES SHOULD, WHERE APPROPRIATE:

10.4 Develap and implement schoal-ta-work transition programme/s
and strategies to actively promole the employment of people with
disabilities in the wider economy including the revision of accreditation
processes for all education certificates. This can include diplomas from
special education centres and schools.

105 Ensure that students who experiznce SEND will have full access
to training courses and work placement programmes such as
apprenticeships, training contracts, and supervised work programmes
in the private, public and voluntary sectors:

106 Ensure that students who experience SEND will recsive
certification, accreditation or gualification upon completion of training




OT QAVANVYLS

courses specifying the skills and competencdies they have acquirad and
their relevance to employment.

10.7 Callaborats to develop a database (o register public offices, private
companies, institutes, valuntary associations and other organisations
whose activities are suitable for promoting meaningful work placements
of students who experience SEND.

108 Work with rgElevant bodies from higher education, technical and
vocational education and training (TVET) and post-school employment
sectors to provide reasonable accommodation, sppropriate support
and assistive devices based on the individual education plans. This
includes monitoring that students who experience SEND are employed
basad an thelr acquired skille 2nd are paid competitive salaries.




A | IMPAIRMENT

A medically identified condition or long-term limitation of a person’s
physical, mental, cognitive, communicative and sensory function.

B | DISABILITY

A social condition that ocours when an individeal with & fong term
limitation, experiences attitudinal, social and environmental barriers
thar prevent full and effective participstion within 3 community, A
disabifity rs the result of an individual’'s interaction with society and
s not an attribute of the person.

C | SPECIAL EDUCATIONAL NEED AND DISABILITY (SEND)

A nesd which occurs when a student identified with an impairment
requires the school to make specific imadifications or provide specific
supports to prevent, remove or reduce any potential disability from
accurring and to ensure that the student can access education on
an equitable basis and within a common learning environment with

saime-aged pesrs.

D | BARRIERS

Artitudes, beliefs practices, physical or technological obstacles, or the lack of support. that result in
a student’s exclusion from, or in their less-than-full participation as a valued egual in, the common
learning environment in mainstream schools and classroams,

E | COMMON LEARNING ENVIRONMENT

An educational setting where students from different backgrounds and with different abilities learn
tegether in an inclusive environment. Commen learning environments are used for the majority of
the students’ regular instruction hours and may include ¢lassrooms, fibranes, gym, performance
theatres, music rooms, cifeterias, playprounds and the local community. A rommon leaming
environment is not a place whers students who experience SEND lesrn in isolation from their peers.
Effective common l2arning envirenments:

« Enable each student to fully participate in the learning environment that is designed for all
students and Is shared with peers in the chosen educational setting;

«Provide 3 positive climate, promate a sense of belonging and ensure student progress
toward appropriate parsonal, social, emotional and academic goals;

< Are responsive to individusl learning needs by providing sufficient levels of support and
applying studem-centred teaching practices and principles.

E | EQUITY

It is the extent to which individials can take advantage of education and training in terms of
opportlnities, access, trestment and outeomss Equity /s not the same as equality. It assumes that
learners have different needs that require different types of support in order to develop their full
learning potential. Eguity therefore reguires differential treatment that takes account of student
diversity and reduces the gaps between the outcomes achieved by the most advantaged and the
{east advantaged social groups.

Equity in educstion for students with special educational nesds and disabilities occurs when
schoals ensure access to a learning experience that promotes a sense of belonging and enables
appropriately challenging levels of academic and social engagement.

G | INCLUSIVE EDUCATION

Inclusive education is about ensuring access to guality education for all students by effectively
meeting their diverse needs in a way that és respansive, accepting, respectful and supportive. This
is svident through student engagement and participation in an education programme within a
common learning environment with the benefit of targeted support which emables the reduction
and reamoval of barriers that may lead to exclusion,

Inclusive education is not a project or an initiative. It is the progressive development of attitudes,
behaviours, systems and belfiefs that enable inclysive education to become a norm that underpins
school culture and is reflected in the everyday life of the school comimunity.



H | EDUCATIONAL EXCLUSION

The act of marginalising and discriminating against students with
the effect of preventing them from accessing gquality educational
gpportunities in common learming enviromments with their peers.

Preventing, reducing and remaving exclusion within the education
system is 3 fundamental step to shigning the UAE with internationally
ratified policies and commitments to inclusive education,

1 | DIRECT DISCRIMINATION

Actions that cause 3 student to experighce unequal, inferfor and
unjust treatment than another student on the basis of experiencing
a special educational need and disability (SEND).

Examples of direct discrimination include:

* Mot admitting who experiences a disability into the:
regular cdassroom or fording them into a separste or
otherwise “special” educational programme or servics

*  Failuretoensureand enable physical access toappropriate:

educational provision;

*  Failure to provide appropriate accommodation or support
to 3 child;

*  Preventing access to extra-curricular activities or
opportunities to learn outside the cassroom,

J | INDIRECT DISCRIMINATION

A process that occurs when an education provider applies a provision,
criterion or practice in the same way for students with and without
special educational nesds and disabilities [SEND], but by doing
50 has the effect of putting students who experience SEND at a
disadvantage compared to other students.

Examples of indirect discrimination include:
«  Failure to communicate 3 clear cammitment to the

inclusion of students with special education' and
disabilities (SEND) in marketing material and policies;

= Failure to adjust admission criteria to sccommodsts a student's special educstional nead
and disability;

+  Farcing parents of children who expereinice SEND to incur excessive additional cost to
-anrol their children in educationsl settings;

+  Failurs to provide apportunities Tor appropriate educational progression.

“An educstion authority is & public authority or government agency responsible for exercising

autonomous authority over education providers within Dubai,

A Governing body is a group of people who formulate the policy and direct the affsirs of an
education provider in partnership with the senior leaders, Governing bodies are accountable for the
quality of provision and outcomes provided by an education provider,

-An education provider is a public or private entity, which is respoensible for the operation of an

educationa! setting with the purpose of enrolling students in the study of an approved educational
curricelurm. This includes schools, Early Learning Centres (ELGs), kindergartens, special centres,
vocational education centres, online schoals, and universities.

A student is 3 child, young person, or adult who is formally registered to sccess d@n approved

educational curriculum, This includes pre-primary, school aged children, and adults accessing higher
education courses.
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